
School Improvement Plan 
 for Student Achievement 2017-18  

 

School: Lyn Public School Principal: Teresa Polite 

  Vice-Principal(s):  

Area of Focus:  Literacy 
 Overall Goal:    By the end of June 2018, 100% of our Primary students will make their thinking visible during learning experiences by sharing their thinking through participation in the pedagogical 
documentation process with educator guidance and support.  

Needs Assessment / Where Are We Now?? 
 
Complete this section with data that is driving your decision-making to establish your goal above and If/Then statement below for the first Cycle of Inquiry.  
What data resonated from your school’s EQAO, especially for students who are performing at a high level two? 

Gr 3 Reading – 78% of participating students at or above provincial standard  
Exempt:  4% Level 1   0% Level 2   18% Level 3   57% Level 4   21% 

• 5/28 or 18% of Grade 3 students performed at a Level 2 in EQAO Reading 2017.  3/28 or 11% of these students achieved a high level 2 in Reading. 
What other school-based data do you have that is informing your direction? 
Data from PM Benchmarks indicate: 

PM Benchmark Data –Oral Communication of 
Reading Comprehension 

Gr. 1 Gr. 2 Gr. 3 

Below grade level 15% 31% 8% 

At grade level 47% 50% 54% 

Above grade level 38% 19% 38% 
 

PLAN ACT ASSESS REFLECT 
PLAN: Needs Assessment 

Where are we now? 
ACT: Evidenced-Based Strategies/Action 

What are we going to do? 
ASSESS: Monitor/Gather Data 

How are we doing? What evidence do you have? 
REFLECT: Analyze/Reflect 

How did we do? Where to next?  

1st CYCLE OF INQUIRY 
Starting June 29, 2017 

 
Based on the data above, complete an 
If/then statement for the first cycle of 
inquiry 

 
If/Then Statement: Posted by October 10, 
2017 
 
If we create the conditions for talk and make 
student thinking visible by using strategies 
such as intentional talk moves, then we will 
improve our students’ ability to share and 
articulate their thinking clearly. 

Actions will be outlined in the first three learning team 
meetings through the “SIPSA Monitoring Template” and 

summarized here at the end of the cycle – November 
17th. 

 
ACTIONS: 

• We used a collaborative inquiry model to study student 
thinking – we compared student thinking to the products 
they completed (e.g., what they wrote on paper vs. what 
they said about their thinking) 

• We identified certain conditions that promoted talk in the 
classroom (e.g., celebrating mistakes, seating students in 
groups, modelling think alouds, using teacher talk moves) 

• We studied pedagogical documentation and are beginning 
to use it to capture student thinking,  

• We supported students to use their own strategies to 
make their thinking visible  

• We developed learning goals for oral communication 
skills. 

 
 
 
 

Data Gathering will be outlined and collected in the first 
three learning team meetings through the “SIPSA 

Monitoring Template” and summarized here at the end 
of the cycle – November 17th  

 
IMPACT and EVIDENCE: 
• Assessment reflected an increase in all classrooms in student 

willingness to communicate their thinking orally and explain 
their thinking processes after ‘turn and talk’ or wait time 

• Student conversations and observations captured using 
documentation (transcripts of student thinking) showed 
students’ thinking that reflected significantly more complex 
ideas than what they put down on paper 

• All classrooms have posted some form of student thinking, 
showing evidence of student thinking connected to curriculum 
learning goals 

 

Reflections of Learning Teams work for cycle one will be 
summarized here at the end of the cycle by November 17thand 

posted on Insite  
 

NEXT STEPS:   
• We will explore a variety of professional learning resources to improve 

our skills and knowledge in pedagogical documentation.  (e.g., 
Pedagogical Documentation monograph, Visible Learners book) 

• We will continue to co-create the learning environment with colleague 
support and student input to develop conditions that allow for rich 
student dialogue, openness to explain thinking, opportunities to explore 
others’ thinking through questioning, and the embracing of mistakes or 
‘wrong answers’ 

• We will develop students’ abilities to understand their own thinking 
processes and become metacognitive learners 

• We will continue to analyse student work to identify themes in student 
strengths, misconceptions and next steps, to be responsive to student 
needs and drive instruction  

• We will use pedagogical documentation not only to capture student 
thinking, but to respond to student needs and provide reference tools to 
students. 

2nd CYCLE OF INQUIRY  
Starting November 20, 2017 

Actions will be outlined in the three learning team meetings through 
the “SIPSA Monitoring Template” and summarized here at the end 

of the cycle on 
 March 9th, 2018 

Data Gathering will be outlined and collected in the three learning 
team meetings through the “SIPSA Monitoring Template” and 

summarized here at the end of the cycle on March 9th, 2018 
 

Reflections of Learning Teams work for cycle two will be summarized here at 
the end of the cycle on 

 March 9th, 2018, and posted on Insite 
 



Complete this section with any new data 
from your 1st Cycle of Inquiry. 
  
If/Then Statement: Posted by December 1, 
2017 
If we document student thinking connected to 
our learning goals and make them visible to the 
students, then we (educators) and students will 
use this documentation as reference tool (e.g., 
exemplars, anchor charts) to further literacy 
learning of these goals. 

ACTIONS: 

• We discussed the curriculum expectations in the Oral 
Communication strand, focussing specifically on Metacognition 
and deconstructing these expectations 

• We developed common learning goals: 

• We are learning to make student thinking visible to both 
educators and students using strategies to improve oral 
communication (so that students will articulate their thinking 
and understanding clearly related to the learning goal). 

• We are learning to use pedagogical documentation as part of 
the Assessment AS Learning process (so that students will 
engage with the documentation to further their learning). 

• We read several resources by Ron Ritchhart including ‘Making 
Thinking Visible’ and John Hattie’s book Visible Learning for 
Literacy.  We also explored components of the book ‘Visible 
Learners’ when studying documentation. 

• We explored several samples of documentation and used a 
reflection tool to determine where we are on the continuum of 
using documentation effectively to further learning 

• We used documentation of student thinking and posted it on our 
classroom walls/boards to allow students to interact with the 
documentation. 

• We are using the gallery and congress strategies to further 
students’ opportunities to discuss their thinking, ask questions of 
others’ thinking and use this documentation to further their 
learning. 

 

IMPACT: 

• Most students can articulate their ideas clearly with connections 
to the intended learning 

• Students are openly sharing their ideas and their thinking with 
each other in a risk-free environment 

• Walls and bulletin boards are becoming tools for students when 
we are intentional about what we place on these boards 

• Students are beginning to ask questions and reflect on their 
thinking that is posted on the walls 

• Our documentation, including video, photos and transcripts, 
shows progress (qualitative) of student learning in both learning 
goals. 

REFLECTIONS and NEXT STEPS: 

• Educators contribute growth in student communication with valuing 
student thinking. 

• Educators will continue to write down student thinking as they explain 
their thinking during written work (e.g., explain your thinking to me that 
connects to this artefact) 

• When educators ‘listen in’ during group conversations they will document 
student ideas and learning that will be used to help students share back 
with the whole class during consolidation of learning (gallery or congress 
strategy) 

• Educators, as a team, will begin to co-construct educator criteria for 
effective documentation and the purpose for using it with students 

• Educators will continue to reflect and rethink what goes on their walls – to 
include the student thinking with student products 

• Educators will rethink how they can post student work accompanied with 
student thinking and use their learning artifacts as reference tools to 
improve learning 

• Educators will begin to share learning goals with students visually as well 
as orally 

3rd CYCLE OF INQUIRY  
Starting March 19, 2018 

Complete this section with any new data 
from your 2nd Cycle of Inquiry  
 
 
If/Then Statement: Posted by March 30, 
2018 
If we continue to document student thinking 
connected to our shared and visible learning 
goals and post this documentation with an 
explicit and intentional focus, then we 
(educators) and students will use this 
documentation as reference tool (e.g., 
exemplars, anchor charts) to further literacy 
learning of these goals. 
 
 
 

Actions will be outlined in the three learning team 
meetings through the “SIPSA Monitoring Template” and 
summarized here at the end of the cycle by        June 15th, 

2018.  
 
• Educators are beginning to post student thinking using anchor 

charts and student work and feel that the focus needs to shift to 
understanding, more deeply, the process for creating shared, 
visible learning goals with their students.   

• Through documentation of oral discussions, primary educators are 
noticing that students can make inferences but have difficulty 
responding to inferential questions connected to a text during 
reading comprehension lessons.   
 

New If/Then Statement: 
If we co-construct success criteria with our students using student 
exemplars of reading responses for inferential questions from a text, 
then our students will improve their reading responses to questions 
that require them to infer. 
 
May -June 2018 

• Educators completed two Gr. 3 EQAO reading response questions 
(as students) and shared responses 

• Then we moderated these questions using samples from our Gr. 3 
class and the scoring guides from EQAO 

• From these samples we co-constructed success criteria for 
completing a reading response for an inferential question. 

• Using this success criteria as a guide, educators will use student 
exemplars to generate criteria with their students to successfully 
respond to an inferential question from a text. 

 

Data Gathering will be outlined and collected in the 
three learning team meetings through the “SIPSA 
Monitoring Template” and summarized here at the end 
of the cycle by June 15, 2018. 

 
How are we doing?  
 
Grades 1-3 Pre-Assessment Data for Reading Response to an 
Inferential Question (June 5, 2018): 

Inferential Reading Response Baseline 
Data 

Grade 1    
/24 

Grade 2    
/23 

Grade 3    
/24 

# % # % # % 

STRUCTURE of response: 

Answered the question using words 
from the question to begin the response 

7 29% 10 43% 19 79% 

Used proper sentence structure 
(complete sentences) 

6 25% 11 48% 18 75% 

CONTENT and QUALITY of response: 

Made a relevant inference to the 
question 

20 83% 17 74% 18 75% 

Response has more than one detail to 
support the inference 

18 75% 7 30% 12 50% 

Used a direct quote or specific 
vocabulary from the text as evidence 

16 67% 1 4% 6 25% 

Response addressed the complete 
question (e.g., two-part question) 

8 33% 8 35% 12 50% 

Inference has specific and relevant 
details from the text to directly support 
it 

3 13% 0 0% 2 8% 

 

• Most students can make relevant inferences and provide at least 
one detail that supports the inference. 

• Students need to focus on using the text and supporting their 
inferences with evidence directly from the text. 

Reflections of Learning Teams work for cycle two will be 
summarized here at the end of the cycle by June 15th, 2018, and 
posted on Insite 
 
How did we do?  Next Steps:  
 
We collected pre-assessment data from Grades 1-5 to establish a baseline 
data set.  This will support our work in September, using this data to set 
instructional goals. 
 
1)  Educators will explore a variety of resources, including the components of 
a comprehensive literacy program from The Guide to Effective Instruction in 
Reading and the article “Guided Reading, The Romance and the Reality” by 
Fountas and Pinnell;  
2)  Educators will also explore the reading comprehension strategy of making 
inferences by reading Debbie Miller’s Reading with Meaning, and the article 
“Who’s Afraid of the Big Bad Answer” by Maren Aukerman. 
3)  Educators will use a variety of rich texts, including informational text, to 
build student capacity to support their inferences with evidence or ‘clues’ 
found directly in the text. 
4)  Educators will moderate student responses using success criteria to 
monitor growth over time. 
5)  Educators will use read aloud, shared reading, shared writing and 
interactive writing to teach large group instruction, while using guided reading 
and small group writing instruction to ensure all students are making progress 
with this goal. 
6)  Educators will co-construct success criteria with students, using student 
exemplars, to support student goal setting and self-assessment practices   
 

 



    


